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deficient, have difficulty with invention, or are influenced in
language learning by visual/spatial input are likely to benefit most
.from visval stories. During the first yisual presentat;on, students
should be asked to write a thematic Sentence expressing a central
meaning and providing a point of viev for .their .developing theme.
buring the second viewing, students ﬁhould writé individual sentences
based on each picture. once students undergtand the .relatianship
petween a particular organizational strusture and their own writing,
they can read assignmepts organized’in a similar way. The reading
selection will be easier to visualize since studerit's can now compare .
,it to a concrete referent in their experience. The visual comrposition
arrangements provide both concrete experiences to stimulate student
writing apnd.a nonverbal means of teaching the internal structure of
discourse. (An ontline illustrating how seven visual conposition'
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’ s VISUAL COMPOSITIONS AND mx—: wmrmc "PROCESS. SN ,

' Rlchard Sinatra, Stv Johnts’ Unlverslty, Jamaica, New York
o . r . . >, » ! v

Teachers of reading and writing can {Ise visual compositions to
’ ’ * ‘ - -
help older students achieve understanding of style and organization
in writipg; A visuél coﬂpos;tion is a grouping of,pictqres, photos,

PR

or slides which Suggests a unified story or theme, Any life experience

that can be captured in p1ctures “can provide subject matter for a

-

L

Visual composxtzon. Ag Eckhar noted (1977), there 1sr§carce1y a .
subjectﬁof'school study that cannpt be expressed visually. The ob-

Jective in structuring a visual story is to influence student writers

-
.

to compose and write thezr verbai storzes—}h an organized way.. Gener=-
ally, teachers can organize vzsual stories to.parallel the structure

of the four traditional modes of written dzscOurse-qarratlon, descrip-

»
.

tion,'exposition, and argumentatlon (Sinatra, 1980), P ‘ - .

- o _ .. // . r

stual compositions can be pfepared a number o dszerent WaysS.
Teachérs can photograph their own visual storzes or they c;n train
students in how to,use the camera to create phbto essays (Debes, 1975;
Collzns, 19&Q}r The combxnatron of shootlng pic¢ tures, actzng out pre-
l- set roles, . and verbalizing about the v15ua1 experzence helped second _ .

la.nguage learners make solid reading progresé in orp program ,descrzbed

by» Debes and’Williams (1974)w . 3 .
» Lr o R -
o . Single~pictures and, pictyre sequences drawn from newspapers,

Fa‘
magazines, brochures, and textual souprces can also provzde stimulating

~

illustratzons for visual stories., Popular magazxnes such as Life,

——— J .
., National Geographic, ¢r Sports Illustrated generally portray a number

&

i
of pictures that relate to one central theme. The cut-out pictures

. .
. ’ ]
x ’
LN
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Visual Compositions and the Writing Process = comtinued

.
L] -

*u # . .
. }
can be arranged and reaxranged to tell stories in different ways, Ads

can be used to show students how. decisions they must make in their

X

- [}
writing are, sxmxlar to the qnééces that advertxslng copywrxters make .,

-

in’ promotlng products and convincing audiences to buy them (McQuade, "

.- 1976)., However, preparxng visual compositions from slide sequentes

" is my favorite way to involve an entire c¢lass group in the same cone

crete experience., Projécting slide stories éapitalizes on the moviee
type format, immediately engages the cu;iosity of the viewer, and ' .

will motivate even the most reluctant writer.f,

How Visual Compositions Influence Stggeﬁts -~ . 'l

) While visual.stories will generate written expression from all

, levels of students. two types benefitdgost from their use, I%e first

type is the one who hQs been categorlzed as Ianguage def1c1ent and
who has dxffxculty 1n conceptualxzxng or 1magxn1ng what to write about,

() L] *

The visuals provide a concrete glimpse of life thax the student an

A

—
[l

' match with his/her own vgrbal account- When the vxsual story s been

[T 5 3 *

translated into a verbal one, the language-deficient student demon-
strates that a language facility exists, The vxsual composition has

provzded a holistic means of conceptualizing a ﬁheme and a way of

r

elicitlng and organlzlng a written paper. The advantage of usxng

"silent" sequences of pictures rather than film with accompdnyxng ; '.
| JIEN
© dialogue is that, students don't imitate a lan?uage spurce buat* compose

5 their own~1ogscalrﬁu:1tten_stories_u11h_1neix_oyn_uoxds_and_sgntgnce

's
. 7 . ,
7 . . . > » .
- ' . A A 4
. v " ]

" The second type of student who benefits from visual composing 15

Pt structures.

the one who is. influenced in the learning'of language, th:ough visual/
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spatial inp%t. a
) 3 { , : T
‘hemisphere. This is undoubtedly due to.the influence of the media

= 4 in co ditioning anﬂimage-centered view of the wbrld (POstman, 1979),
. N .
and to\our ever increasing, knowledge of how rlght hemrsphere compe-
) <
tent le s use the: rrght rather than the left heszphere for ' .

! semanti 'processzng (Bannatayne, 1971). .

The left brain for most learners is the seat of language spe-

'
¥
1

&
cralrzatren. However, recent research suggests that some brlrngual

groups (Raqzrez and Casteneda, 1974), urban, 1nner-c1ty grOups ifohen,
i
1969; LeSSe ’ 1971). and bright yOungsters with unexplarned reading

-,
“and writing fallures (Smmes and Rapoport, 1972) show strengths in
. \
- visualaspatial tasks and holistic modes or processang. Bannatayng'

(1971) pointed qut that for some people, mostly males, the visu

) spatial brain operates as an executive coptrol center over the w4ple .
\ L 1
1 2
; / brain 1nc1ud1ng language fungtzoninb Since picture viewing is dn ,

» activity speczalzzed for right brain Qrocessrng, picture usage insures

that vzsuospatial competent learners are not denied equal cognitive
opportunity'in achieving literacy. .
i . . = ’

A key strategy in the use of visual cohpositions is that pictures

< .. . . .
provide concrete stimuli for the formatlon of imagery. Imagery, the

'd
shown and removed from view, is recalled more powerfully and sore

. . Ve . , o . . ) N
rapidly than words andLoan ﬁrovide a means. for evokxng verbal labels

|
\
meét}l representation of ‘the picture story once the pictures have been ‘ l
|

(Paivio, 197 ) e QZber (1970) showed in his experzments that the - Lt
capacrty for qecallrng prctures was, vzrtual}y unlimzted and suggested ' .
’ " . 9-. ! . 3 * \’- ] A

‘o 5 o
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that. linguistic recall mlght diamatlcally improve if techniques could

be found to, attach words to vzsual images. ance xmagery is also a
function of the rxght bkain and is an lmportant elemént ;h the pro-
duction of <reativity, an educational challenaz of our ;géarp'era is
to educate both halvgs of the brain to stiMuiate a;eativity in young
people (§owan, 1978). The use.of visual compositions provide avwa;
of achzevxng éooperation between aemispheric’processing while en-

e *
'
z

-

couraging imagery to aid linguistic recall. A
. . L A
-y r A ]
Four Stages of Visual/Verbal Integration” e ,
b i R ~ -

-

Figure 1: shoys that four interlocking stages of viSual/berbal

- ®

. !
literacy occur with the usé of each visual composition and indicates

the processing mode achieved during each stage. Receptive processing

»

of,visu&l/verba},input occurs during viewing and reading, while ex-
pressive language processing occurs during the composing and writing

staaes. ‘;he sequence Of the stages also suggests that comprehending
1.
a style of disgourse is a direct function of active involvement in

viewing, composing, and writing that particular style:

¥ L]

. Fﬂguré l, .Stages qf szual/Verbal theracy
) Achieved with V15ua1 Compositions -

"} » Stage I = Stage 2 ~ Sta d.3 . Stage 4
Viewing— 3 Composing——> Writing———>  Reading
-non verbal Visualizing Exprdssing ° Comprehending
. receptlve holistic , style and style and or-
1nput meaning and organization ganization by
e, . "t _ coupling by applying reconstructing
' . . images with wrztten language code
‘. ) language . 3Fage
N L} ° ., - ‘ T . - -—_
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/fthe c0ntr1but10n-of each pzcture to_the devef;pment of ‘a uiified,
/ theme. They should ‘be asked %o dompose and‘ﬂ:xte a thematic sentence

whxch expresses that central meaning and whlc:£frov1des a p01nt-of-

cond viewing of the

view for their developihg theme. Durlng the
v1sual storyy students Eyp,wr;te 1nd1v1dua1 sentences based on each

pxcture. The 1mportant vxsual/verbal strategy td 1mpart to students ‘

1s\the notlon that as each picture c0ntr1bqted a threéd of meaning

.

"to the Ylsual composztzon, so each sentence should relate to the

central\%dea expressed in the thematic sentence. A common - grammar

' ™~
appears to underlie both verbal productxon of sentences and 1magznal

’ » . “

.production of visualizéd scene's (Bower, 1972). Thus, compos;ng and

writing.interact as recalled images provide concrete experxences.for
L] » L]

+
-~ - + "

sentence \and theme construction. . PN

- N -

1 " -
k4 " . . #

4w . Finally, reading can be stréngthened’ ds an outcome® of. the’
visual/writing inteﬂQFtion. Stage four suggests that paitiéular

?,

styles of wrztten discourse, wil?'become easier to c0mprehend gince

-

students have been act1vely 1nvolved in the constructxon of that-

style, After viewing and wrxting a theme* organized a partlcular way

A . 3
(see Figure-2.), students can read eaeh'others papers Or sxnglo papers

- -—can- be—progected on the overhead. They can‘be asked ‘to determine if "

papers captured the organxzatxonal style of the visual arr%ngement. ‘

Sentences can be abstracted from a number of papers that form a model
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for that organlzatzonal stylé. Through discussion and the sharing' - ?:
1Y " .
of, each other's written q$c0unts, students w111 recognxze the or= . .

r R - +
ganizatiopal structure which underlies visual/verbal discourse. In ‘
o+ P " . A

[’ essence, the four Stage process stresses xnvolvement and 1nteractzon »

1nsur1ng that the structure of the subject is meshed with the structure

) . .
of the student (Moffett, 1968Y : . .

‘ :

.
. .

Once students understand the relatxonshxp between a partxcular ,
s 7

organxzatxonal structure and thexr own wrztzng, they can be given

readlng asszgnments that are organxzed in a sxmrlar way. The reading

' selectlon wxll be easier to visualize snun'students can now compare

1t to a concrete referent in their. experjence. Levin (1973) feXt’ . -
¥ . . . . . /
that visual imagining aided the ‘organizational strategies of pgor

‘ -
[]

. readers_because they unconsciously integrated verbal and visual in- K
A put, -He had asked reader; strong ih ?drd recognition ability but pédi
in orgdhxzatioﬁai.ski{ls.go imagine a picture fer each'senterce.in a
story. They scored 40% higher qn a comprehension test than did a con- &~;

¢ .

-

trol group of similar disabled readers who read the story alene.
) L[] - "\ ‘ -
+ Visval Composition Arrangements and Writing Sty{es

- The following fxgure illustrates that seven visual composxtxon

arrangements can 1nf1uence zpe writing and understanding of correSPOnd-

g
/. ing styles in the written language. Visual arrangements can contain

LY

any number of pfctures or slides. I use sets of two Oor pore slides

when focusing on_the_comparison/bontrest technique in writing and as

many as 30 slides when developing a colorful, narrative account.of the
/ .
annual studeﬁ% vs. faculty softball game. Visual composition arrange-

ments reflect the way that themes and pictures can be structured whi%e
. ¢ )
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d{yle tndicates the way that most students-will model their

.wri;ten’discolkfe.

-
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-

-
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‘Figure 2, Relationship of Visual Composifions

her

CcesS. >
N ‘contests, adwentures, and
process-oriented activities
show 'action~occurring in.
sequence, -

C

&

roundings.

’

_ visual Composition
Arrangements Py

Yo

L N
Show events in a‘'seduence
+ or steps involved in a pro=-,

All sports events,

e

sition.

-

. Show how likenesses and
b differemces exist’amongst
people, events, and sure
Styles of dress,
eating habits, housing con~-
' ditions are easy to compare
and contrast in wvisual
arrangements. W;
Show a picture that presents
., a‘'group.or class and then a
number 9f pictures which il-
lustrate examples of that

~—————_zlqssfjhﬁor_instance,_shﬂﬂ___+_ —
he group pose of an .

‘ a;hletic team and then each
‘1 membexr of that team at hiq/

AN Present a descriptive scene
in which each picturé con=-
tributes a little more de-
tail to how the scene is

.organized. , Live and in=-
. animate objects couyld be
. arranged along horizoptal, i
vertical or distance planes.

Description :

to Written Style and Organization

Writing Style Achieved )
Narrative and Sequential Ordering

of Events N

Narrative and process-oriehted con-
struction develops in which the
unifying element is time-order or,
sequence, The writer focuses.on se=
quential telling of events. During
initial writing activities, it is
helpful tq provide students with
transition words and- phrases, that -

' carry the direction of thought for-

ward, .- .

The writeti descziﬁes the scgne and
arranges features in relation to

each other, Connectives that relate

spatial orientation will help stu-
dents coordinate the positioning of”
characters, objects, and details

?ithin,scenes. -

Comparison/fontrast . ¢

Students write about similarities and’

differencés they see ocgcurring in the
picture presentation and learn the °
comparison/contrast style of organi-
zation., Plesenting coordinatirg °
conjunctions which signal contrast
will aid students in the development
of that.style. . —

Tu
1P!;numera'l:ion -ox_Development by Example

Students will name the group to which
the separate items belong and then
develop each separate item in ensuing
sentences.,

A

s

-
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s . -‘ *(:- \ (\‘/ . - ] ‘ . . X .
. : & + * _" Exposition .
’ Imply that SOmethlng happered A nunbér of expository patterns
as a result of somethlng else - ‘may be developed here, i.e., cause .
dr that a problem exists. and effect, problem/solution, and
Focus on the central idea development by main idea with
and.jnclud ¢ enough, pictures suppdrting details. Sequential
to develop fhat_ ide For in= Arrangement may be featured in the

. stahee, by show:ng a developing . writing style while development of
> storm or hurricane and then the  the' thg?e occurs
damage resulting from that storm, .
a cause and effect relationship . -
is visually portrayed. /A visual - C _ L »
problem can also be suggested . ]
* . with a number of pxctures to
.show how that’ problem was re-

- -
L

' SOIVQdo , . X
T Argumentation’ \
Focus on characters who appear The student uses the style of
to be involved jg a controversy argumentation or persuasion in
. oxz highlight one character who developing the composition.
. seems torbe persuading another Specific reasons may be noted in
to act a.certain way., . the details, A dialogue may be
©= Y ' + written between characters oute- . .
) — - N . = lining the ‘points of the argument
: T Ve ' or controversy. ,
L]
. e Combination of Styles ) ‘
Combine visual arrangements Several writing styles may be a=-
to achieve a more detailed chieved, Narrative-descriptive
visual story. For instance, writing is rather easy to achieve.
the sequence of an evdnt can Students tell the particular stoxry
be shown while additional -« in sequential fashion while’
. pictures can highlight the stopping to descrzbe,places or °

' surroundings or locale in which scenes in which the action occurred,
one part of the event occurred. F ! . . .

: / U
< A . ) ¢
- . To assist students in the development of a particular writing style,
- . ‘ A- ) -
I often provide them with lists of connector words and transitional
i

phrases which are appropriate to that Gisual/verbal arrangement., The

words can-be distributed after they have completed the two viewihgs of

the visual composition and have begun to write the verbal account. 'The

. -

conneptives help them organize relationships perceived in the visual

gresentation and to achieve smooth codrdination between Sentences.
: o ; h




For 1nstance. to aid narrative and sequent1a1 writing, 1t is helpful

. .y . S

Lo provrde studentswrth transition -words and phrases, such as "mext...
meanwhxle.?. furthermore... besides... in addxtion tOsee’ therefare...

consequently"-whzch carry the d1réttron of thought f&rward. Spat1a1

connectors such as "nearby... ‘ACXOSSsees above... below... “here" help

students organize features within descrxpt;ve scenes "and’ relate details
- —r ‘ n -
rn proximity to each other. Coord1nat1ng conJunctions such as "butes.

however, .. although" will help students contrast rdeas/ﬁ'ln another‘
'source, the most frequent connector wbrds in the wrxtten language have

beén arranged to parallel their use in p1cture,story presentations

(Sinatra, 1981}, ' .‘ ;/// . A ‘T ) . “
A -

Using visual compositions will involvk students in writing and compre-

" -
1
. N N

hénding processes while aqh;eving whole braxn 1nput in literaoy develop- Y

' -

ment. Composxng is a1ded bYLlc% use of organlzed vxsual stor1es which

Providing connector words

£

help students conceptualrze a un1f1ed theme,

thh partrcular vxsual themes w111 further assist students in visualizing’

~

relatronshxps and connecting ideas in wrxkrng. The visual composxtron

arrangements provxde both concrete exper1ences to st;mulate student

] L)

wrltlng and a non-verbal means of teaching the internal strqcture of

-
. * - kY

discourse, K N .
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